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PROGRAM SERVICE OPTIONS

Please check all the following service options you will use for gifted and talented students in 2005-06.

The law requires that programs for gifted and talented pupils be planned and organized as an integrated differentiated learning experience within the regular school day. You must select one or more of the following:
Primary
Upper Elementary
Middle School
High School

Special Day Classes
X
X



Part-time Grouping
X
X



Cluster Grouping
X
X
X
X















GATE services may be augmented with other differentiated activities related to the core curriculum. You may augment your program with one or more of the following:





Acceleration
X
X
X
X

Independent Study/Mentorships





Pullout





Advanced Placement/Honors


X
X

Postsecondary Education Opportunity



X

International Baccalaureate





After School/Saturday Classes





Other (specify)_Enrichment Activities____________________
X
X
X
X
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PROGRAM NARRATIVE

Answer the following questions. Each response should not exceed four pages (the Budget section is limited to two pages). Exemplary Standards include and extend Minimum Standards. Refer to the Rubric and be sure all issues are addressed.

1. Program Design

How does your LEA provide a comprehensive continuum of services and program options responsive to the needs, interests and abilities of gifted students and based on philosophical, theoretical, and empirical support? [EC sections 52205(d) and 52206(a)]. In responding to this question, please address the standards itemized in Section 1 of Recommended Standards for Programs for Gifted and Talented Students, for the case of components that will be addressed in more detail later in your application, please be brief.

2. Identification

Which of the following categories will your LEA use in identifying gifted and talented students, and what criteria will the LEA use to identify in each category? Describe how your identification procedures are equitable, comprehensive, and ongoing, and how they reflect the LEA’s definition of giftedness and its relationship to current state criteria. [EC Section 52202; Title 5, Section 3822]. In responding to this question, please address the standards itemized in Section 2 of Recommended Standards for Programs for Gifted and Talented Students, indicating the form they take in your LEA.

__X__Intellectual Ability (required)
_____Leadership Ability
_____Creative Ability

__X__High Achievement
__X__Specific Academic Ability
__X__Performing and Visual Arts

_____Other (please describe):

3. Curriculum and Instruction

How does your LEA develop differentiated curriculum, instructional models, and strategies that are aligned with and extend state academic content standards and frameworks? How is the differentiated curriculum offered in your LEA related to theories, models, and practices from the recognized literature in the field? Include specific examples that illustrate how this standard is implemented in your LEA. [EC 52206(a) and (b)]. In responding to this question, please address the standards itemized in Section 3 of Recommended Standards for Programs for Gifted and Talented Students, indicating the form they take in your LEA.

4. Social and Emotional Development

How does your LEA establish and implement plans to support the social and emotional development of gifted learners to increase responsibility, self-awareness, and other issues of affective development? [EC 52212(a)(1)]. In responding to this question, please address the standards itemized in Section 4 of Recommended Standards for Programs for Gifted and Talented Students, indicating the form they take in your LEA.
PROGRAM NARRATIVE (continued)

5.
Professional Development


How does your LEA provide professional development opportunities related to gifted education to administrators, teachers and staff to support and improve educational opportunities for gifted students? [EC 52212(a)(1)]. In responding to this question, please address the standards itemized in Section 5 of Recommended Standards for Programs for Gifted and Talented Students, indicating the form they take in your LEA.
6.
Parent and Community Involvement


How does your LEA provide procedures to ensure consistent participation of parents and community members in the planning and evaluation of your program for gifted students? [EC 52205(f)]. In responding to this question, please address the standards itemized in Section 6 of Recommended Standards for Programs for Gifted and Talented Students, indicating the form they take in your LEA.
7.
Program Assessment (Address one or both areas): 

A.  Proposed Program Assessment: (All Applications) How does your LEA establish formal and informal evaluation methods and instruments that assess the gifted program and the performance of gifted students (which meets or exceeds state standards)? How are the results of the data collected, including state standardized tests, used to assess the value and impact of the services provided and to improve both the program and gifted student performance? [EC 52212(a)(1)]. In responding to this question, please address the standards itemized in Section 7 of Recommended Standards for Programs for Gifted and Talented Students, indicating the form they take in your LEA.

B.  Program Assessment: (Renewal Applications) LEAs submitting applications for renewal of their GATE authorization are required to submit a program assessment [EC 52212(a)(1)]. The assessment should include an analysis of the data gathered from formal and informal evaluation methods and instruments used to assess the value and impact of the services provided to improve both the program and gifted student performance as indicated in the LEA’s previously approved application. In responding to this section, please address the standards itemized in Section 7 of the Recommended Standards for Programs for Gifted and Talented Students.

8.
Budgets

How do LEA budgets for gifted programs support and provide for all the components of the LEA’s GATE program and meet the related standards? [EC 52209 and 52212(a)(1), (2), and (3)]. Please be sure all itemized budget items on page 4 of this application are explained. In addition, you may choose to provide a narrative. Please refer to the California School Accounting Manual for guidance on appropriate accounting and coding of revenues and expenditures. In responding to this question, please address the standards itemized in Section 8 of Recommended Standards for Programs for Gifted and Talented Students, indicating the form they take in your LEA.
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ASSURANCES FOR SCHOOL-BASED COORDINATED PROGRAMS

By completing and submitting this application, you have assured the California Department of Education that ALL of these are true. (Note: not applicable to LEA-administered programs)
1. The school site plans have been approved by the local governing school board and are available to the public and the Superintendent of Public Instruction. [EC Section 52850]

2. Funds are used to supplement, not supplant. [EC Section 52852.5(c)]

3. The school site council(s) has (have) developed the school site plan(s), which includes..."instructional and auxiliary services designed to meet the special needs of...gifted and talented pupils." [EC Section 52853(a)]

4. The LEA's indirect cost rate is 3 percent or less of gifted and talented education funding.

5. GATE funds are used solely in support of the school site plan. [EC Section 52886(c)]

Note: For a full description of requirements for School-Based Coordinated Programs, see EC Section 52800 et. seq.
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ASSURANCES FOR LEA-ADMINISTERED PROGRAMS
By completing and submitting this application, you have assured the California Department of Education that ALL of these are true. (Note: not applicable to School-Based Coordinated Programs)
1. The LEA makes provisions for ensuring participation of pupils in the upper range of intellectual ability. [Title 5, Section 3831(b)]

2. The quality of existing programs for gifted and talented pupils is maintained and/or improved. [Ibid., (d)]

3. Written consent of a parent, guardian, or other person having actual custody and control of the pupil is on file with the LEA prior to the pupil's participation in the program. [Ibid., (f)]

4. The written plan is available for public inspection. [Ibid., (j)]

5. The LEA has, where appropriate, a procedure for consideration of the identification placement of a pupil who was identified as gifted or talented in the LEA from which the pupil transferred. [Ibid., (j)(3)]

6. The LEA has a procedure to inform parents of a pupil's participation or non-participation in the gifted and talented program. [Ibid., (1)(9)]

7. The LEA's indirect cost rate is 3 percent or less. (Ibid., Section 3870)

8. For all programs for gifted and talented pupils, including programs for pupils with high creative capabilities and talents in the visual and performing arts, the governing board concentrates part of its curriculum on providing pupils with an academic component, and, where appropriate, instruction in basic skills. [EC Section 52206(c)]

9. The LEA programs for gifted and talented pupils are planned and organized as an integrated differentiated learning experience within the regular school day. They may be augmented or supplemented with other differentiated activities related to the core curriculum using such strategies as independent study, acceleration, postsecondary education, and enrichment. [EC 52206(a)]

10. GATE funds are used solely in support of the purposes described in EC Section 52200.

11. Each participating LEA shall maintain auditable records. [EC 52212(b)]

12. Each LEA shall submit a program assessment with each renewal of its GATE authorization. [EC 52212(a)(1)]

13. Each LEA shall designate a GATE manager to coordinate the GATE program in accordance with the law. [EC 52212(a)(3)]

Santa Ana Unified School District

2005 Gifted and Talented Education Plan
Section 1:  Program Design  Districts provide a comprehensive continuum of services and program options responsive to the needs, interests, and abilities of gifted students and based on philosophical, theoretical, and empirical support. (EC 52205d and 52206a)

1:1   The plan for the district program has a written statement of philosophy goals and standards appropriate to the needs  and abilities of gifted learners.

Minimum
The SAUSD GATE philosophy is, 

“SAUSD’s administrators, teachers, and parents recognize that gifted and talented students possess unique characteristics.  The goal of the SAUSD GATE program contains the following elements:

· Identification procedures that are diverse, extensive, and sensitive to students from a wide range of cultures, races, and ethnic groups

· Differentiated and individualized core curricular experiences which will enable students to meet or exceed the State'’ content standards using SAUSD's Scope and Sequence for GATE Differentiation (to be completed 2006).

· Appropriate services to meet the individual needs of gifted students.

· Knowledgeable persons who can plan and implement appropriate programs and best practices

· Professional development for teachers and parents in differentiated instruction and the social/emotional needs of the gifted.

· Parent, professional, and student participation in the initiation, implementation, and evaluation of the gifted program.

1:1a Services are provided for students identified in the intellectual, high achievement and specific academic categories.  Differentiation exceeds state academic content standards for the respective grade levels through the use of depth, complexity, novelty and acceleration.  

1:1b Expert/researched based methods are employed from experts in the field.  The plan is reviewed and approved by the Board of Education prior to State submission.  It is available upon request.

1:1c Community resources are utilized to meet the needs of GATE students and teachers: 1.) Cadre of trained teachers conduct staff development in differentiation; 2.) Site coordinators serve as liaisons overseeing implementation of GATE site plans; 3.) Community participation and support is received from professionals (e.g. engineers, artists, performing arts groups) who work with teachers and students; 4.) Sites utilize current resources purchased to serve other types of giftedness including; Leadership: Model United Nations PAL, Mock Trial, Speech and Debate, Future Teachers of America, A Better Chance (ABC); Creativity: MESA, Science Fairs, Disneyland’s Imagination Celebration 

1:1d AGATE (Association for GATE), advisory committee is comprised of administrators, teachers and parents who support our program.
Commendable
1:1a The GATE Department brochure is distributed to parents, staff and community. It is available in the GATE Office and posted on the district’s GATE website.  

1:1b Every school excluding one fundamental (choice) school offers a GATE program

1:1c AGATE is divided into two groups, general and advisory.  General meetings feature speakers on topics such as differentiation and social/emotional needs for all GATE parents three times a year.  AGATE advisory committee meets three times a year to address issue planning, assessment and logistics for the program.

Exemplary
1:1a Students are formally identified in 6-12 for potential talents and abilities in the visual and performing arts using a separate identification process and criteria.  Students identified in areas of drama, dance, vocal/instrumental music and visual art are served in clusters in regular arts classes, honors arts classes and AP classes (e.g. Studio Art).  Students participate in performances and competitions.

1:2 The program provides administrative groupings and structures appropriate for gifted education and available to all gifted learners.

Minimum

1:2 a-c In order to foster intellectual peer interaction, primary administrative grouping and structures include cluster grouping (32 elementary schools and all of the intermediate and high schools), part time grouping (used when appropriate at school sites e.g. a 2nd grade student goes to a 3rd grade class for reading) and special day classes (4 elementary schools).  These programs are part of the school day and the groupings allow for peer interaction. As a result, SAUSD offers its high-ability students many options to provide the best educational fit.  The program options bulleted below allow students to make continuous academic progress as well as to interact with intellectual peers.

Elementary:

· Individualized Instruction

· Accelerated promotion (grade skipping)

· After-school, Saturday, or summer enrichment (as adjunct only)

· Field Trips

· Special day GATE classes

· General Education classrooms with GATE clusters

· Differentiated classrooms

· Part-time grouping

Secondary:

· Honors classes

· Early admission to middle or high school

· Advanced/Honors core academic classes

· Group seminars

· School-Within-A-School (Academy Program)

· Personalized instruction

· Advanced Placement

· Accelerated College Enrollment

Special Adaptations:

· Gifted LEP students are clustered along with other GATE students at both the elementary and secondary levels.  SDAIE strategies coupled with depth and complexity are used by teachers in core content areas.

· Students that are identified as “twice exceptional” (ie. special needs and gifted) are served in GATE clusters within the classroom with additional instructional assistance via a pull-out resource program.

In addition to the regular program service options, SAUSD offers a variety of enrichment programs which include:

· Grants that offer elementary GATE students, along with general education students from impoverished areas, after-school enrichment in arts, math/science, writing, and career exploration

1:2d Flexible grouping is employed when appropriate (a GATE student strong in language arts is grouped with high functioning language arts students whereas the same student if weak in math will be grouped with a lower math group) . The GATE program philosophy recognizes that gifted students have a need to learn rapidly, with more depth and complexity, and with connection between disciplines, on a daily basis, in order to challenge their potential.  The program options bulleted above allow students to make continuous progress in their learning as well as to interact with intellectual peers by using flexible grouping, differentiated instruction (depth, complexity, novelty and acceleration), scaffolding, tiered assignments, compacting, and use of portfolios.  Teachers are trained to apply these techniques and strategies to appropriate situations throughout the year.  

1:2e K-1 children are not formally identified; however they are informally clustered in a challenging and differentiated Pre-GATE program with trained classroom teachers who detect early evidence/characteristics of giftedness.
Commendable

1:2a Identification is in the areas of Intellectual, High Achievement, Specific Academic and Visual/Performing Arts.  At the elementary and intermediate levels, services for the highly gifted include grade skipping; at the high school level it includes concurrent enrollment at the community college.  SAUSD works with UC Irvine and Johns Hopkins University in providing scholarships to GATE summer programs.  Various grants offer elementary GATE students and general education students from impoverished areas after school enrichment in arts, math/science, writing and career exploration. AVID classes are in place at all high schools to offer underachieving gifted students, along with general ed. students, the skills to feel confident to take challenging AP classes. Intermediate and high school GATE students are involved in Pentathlon and Decathlon programs, Mock Trial, United Model Nations and MESA. Middle College High, a unique school housed on the local community college campus (Santa Ana College) serves students who are in 10th-12th grade. Students concurrently enroll in core high school classes and college classes.  Students accelerate through high school requirements and graduate with both a high school and two-year college degree.
Exemplary

1:2a School psychologists, counselors and K-12 teachers have attended workshops by Dr. Maureen Neihart in balancing the cognitive and affective domains of gifted students.  Dr. Paul Slocumb has addressed secondary teachers in understanding the causes of underachievement in impoverished gifted students.  Some elementary schools have implemented Dr. Slocumb’s program that identifies impoverished children for GATE using affective instruments, and providing appropriate services for them.  In grades K-12, GATE students have the opportunity to participate in programs such as Peer Assistance Leadership (PAL).  Underachieving/behavior problem GATE students are referred to the Student Study Team (SST) process to help identify causes and provide solutions.

Section 2:  Identification  The district’s identification procedures are equitable, comprehensive, and ongoing.  They reflect the district’s definition of giftedness and its relationship to current state criteria.  (EC 52202: Title 5 Regulations, Section 3822)

2:1  The nomination/referral process is ongoing and includes students K-12.

Minimum Standards

2:1a SAUSD’S policy is to allow access to all programs of its 57,759 K-12 students.  SAUSD considers all children eligible for the nomination process regardless of socioeconomic, linguistic or cultural background, and/or disabilities.  The GATE Department considers all students from grades 3-12 eligible for formal GATE identification.  SAUSD students are primarily Hispanic (91.2%), and low income (77.3%).   60.8% are English Learners and 77.3% meet Federal low-income guidelines.   6.5% (3,777 students) of the district’s total student population are formally identified in the GATE Program.  

 2:1b  The district uses a non-verbal instrument, the NNAT (Naglieri Nonverbal Ability Test), CAT6 and California Standards Test (CST) scores, SCOE reading scores (elementary), teachers’ written assessments, grades and proficiency scores in considering placement into the program.  Criteria for fluent English speaking students vary from Limited English speaking students in that for LEP students in that there are no “gate-keeping” cut-off scores; instead rapid gains in test scores and rapid English acquisition over a two-three year period in comparison to other students at the same grade level are considered.

2:1c  Every second grader is tested in late winter of each year.  Grades 3-11 students are referred by teachers and parents, and tested in the fall of each year.  Nomination/Referral information is available to parents through the GATE website and GATE brochure that is distributed in the beginning of each year.  In addition to teacher referrals, site coordinators look at other indicators of potential GATE candidates such as achievement test scores and grades.  Additionally, the GATE Department works both at the district and site levels with the English Learner Program to search out possible candidates among English Learner students who have not yet been re-designated as Fluent English. We include CELDT scores in the identification process for EL students.   As a result of our active search for referrals among underrepresented populations, our GATE student population reflects the demographics of the district:  81% of the GATE students are Hispanic and 65% are eligible for free and reduced lunch.  And, at the time of identification, 51% of our GATE students were classified as English Learners; however, that is a static snapshot because the present percentage of gifted English Learners is 6%.  The difference is due to the acquisition of English and meeting redesignation criteria over time, moving  these GATE students from  EL status to Redesignated Fluent English Speaker status while they are in the program.  

2:1d  There is no set number of times that a student may be nominated in his/her school career.  Records are kept on all students who do not qualify for the program until grade 12.  This allows the GATE department to include all information on subsequent referrals and reevaluation for program entrance.

2:1e  Every site has a GATE coordinator who conducts a short presentation that is a standard presentation across district (with handouts and overheads) to his/her school'’ staff at the beginning of each year regarding the nomination process, testing and referral timelines and gifted characteristics to look for, as well as characteristics that tend to rule referrals out.  All staff members can obtain nomination forms from their site coordinator or on the SAUSD website.
Commendable Standards
2:1a When the site coordinators train the entire staff at a fall inservice or faculty meeting, the administrators, teachers and support personnel are present.  Additionally, principals are kept abreast of timelines regarding the nomination process and testing timelines at the beginning of each year.  GATE district coordinators attend all principal meetings to address GATE questions and issues.

2:1b A file is opened and maintained at the District Office for every student who is referred for GATE consideration.  This file includes NNAT (or other formal testing results), SAT 9 scores, teacher/parent referrals, report cards,  anecdotal reports from teachers, writing samples), and any other correspondence from parents, teachers, psychologists or administrators regarding GATE placement.  This file is kept until the student grade 12 graduation.


Exemplary Standards

2:2  An assessment/identification process is in place to ensure that all potentially gifted students are appropriately assessed for identification as gifted students.

Minimum Standards   

2:2a GATE Placement Committees are comprised of the District GATE Coordinator, a teacher/coordinator from schools which candidates attend and additional K-12 certificated personnel.  Elementary and Secondary teachers serve on respective committees. Special Education Program Specialists sit on the Placement Committee when considering twice-exceptional candidates.   These committees meet several times, (usually monthly) throughout the school year (subs are provided for teachers).  The committee rotates those that serve and these members are trained in understanding the qualification criteria and placement process.

2:2b  See 2:1b(M&C) 
2:2c Parents are provided with a written report/letter of their child’s score on the NNAT after the testing cycle is completed (fall for grades 3-12 referrals; spring for grade 2) and further guidelines and timelines for program placement consideration. The parents of children who are sent to the placement committee then receive a second letter regarding acceptance/denial the program after the placement meetings. Copies of these test scores and placement/denial information are sent to the elementary and secondary site coordinators and (elementary) teachers so that appropriate plans can be made for cluster/class placement.  Contact phone numbers are on all correspondence sent home.  Parents with questions can contact the GATE office and speak with district coordinators to review/appeal placement decisions.  

2:2d  For transfer students, the GATE Department evaluates the placement criteria used by the former district and compares this criteria to our district’s set criteria.  If additional information is needed, such as testing, it is done in a timely manner and results of placement determination are communicated to the parents and school GATE personnel for placement into GATE classes. 


Commendable Standards
2:2a&b In 1997 SAUSD created a fact finding committee to look at identification tools reflective of its high LEP population. After consulting with other districts and experts in the field (e.g. Carolyn Callahan, Jack Naglieri and others) the committee decided upon the NNAT (Naglieri Nonverbal Ability Test).  After piloting the test at a select cross section of schools in the district, a plan to test every second grader in the district every year was initiated.  The NNAT remains the district’s initial screening instrument that measures non-verbal reasoning and general problem/solving ability. The results from this test are used in conjunction with grades, CAT6 scores, proficiency scores and teacher anecdotal reports in considering students for placement.  Other instruments such as the WISC II are used when seen necessary for further evaluation.  Though we have redesigned our entire identification process over the past five years to match our population, we continue to look at current research to improve our identification procedures and tools.

A high number of SAUSD students live in poverty.  In Spring of 2002, Dr. Paul Slocumb gave a keynote address at a “Achieving College” symposium of teachers and administrators.  His address of finding giftedness in poverty sparked an interest in looking at an alternative assessment for our impoverished students who mask giftedness.  Again, a fact-finding committee of elementary principals and the elementary GATE coordinator was formed to meet with Dr. Slocumb in May 2002.  The goal was for our most impoverished schools to volunteer to pilot Dr. Slocumb’s assessments, “Environmental Opportunities Profile”, and “The Slocumb-Payne Teacher Perception Inventory.”  As a result of this pilot, we still use these assessments when appropriate in finding potential GATE candidates.
Exemplary Standards
2:2a See 2:2a Minimum

2:2b   Since implementing the Naglieri Non-Verbal Assessment,  looking at verbal growth (in CAT6 scores) and growth in CST scores  over time for our LEP, rather than a cut-off score, our GATE identification has significantly increased. From Fall 2000 to Fall 2004:  Total percentage of GATE students has increased from 4.1% in 1999-2000 to 6.3%in 2204-2005 (according to CDE CBEDS data).  For additional reflective demographic information, see 2:1d Minimum above.

2:3  Multiple service options are available within the gifted education program and between other educational programs.  Placement is based on the assessed needs of the students and is periodically reviewed.

Minimum Standards

2:3a  Upon identification into the GATE program, parents are sent a letter that informs them of their service/program options.  Parents are asked to sign the letter and return it in a stamped envelope that is provided.  All correspondence is provided in Spanish and English.  A telephone number is on the letter should a parent need further explanation.  The letter is kept in the student’s GATE folder at the district office.  Twice a year, after grades 3-12 (referral) candidates are screened and placed, then again after second grade candidates are screened and placed, the District GATE coordinators hold meetings in different parts of the district for the parents of these students.  They are invited to an evening orientation meeting by mail.  At the meeting information regarding student placement and participation options are reviewed.  

2:3b  At any time when a parent requests  that identification information within a student’s folder be provided for the parent to take to a new school district (or requests in writing that the information be sent to the new school district), copies are promptly made and mailed out or given to the parent.  

2:3c  Every student must go through the complete identification process, which includes assessment by a committee of qualified teachers.  Once identified as “gifted” the student remains as such throughout his/her time in the district; though parents may request for their child to be removed from the program, or service options may vary from year to year in order to best meet the needs of the students.    


Commendable Standards

2:3a  When signs of underachievement or academic struggle arise, a district process called “Student Study Team” is initiated.  This is a meeting of parents, students, teachers, administrator and counselor (for secondary).  Issues are openly discussed, problem solving is applied and possible solutions within a timeline are assigned.  The student then has a period of time to address his academic problems and turn them around.  Support systems are put into place to help the student.  If the student doesn’t succeed in this process, then another meeting is held to consider other possible options, including placing the student in a regular program, but the student maintains the “gifted” identification and can always be moved back into the gifted program when or if he/she and the parent feels the student is ready for the challenge.


Exemplary

Section 3:  Curriculum and Instruction  Districts develop differentiated curriculum, instructional models and strategies that are aligned with and extend the state academic content standards and curriculum frameworks.  The differentiated curriculum is related to theories, models, and practices from the recognized literature in the field. (EC 52206a and 52206b)

3:1  A differentiate curriculum is in place, responsive to the needs, interests, and abilities of gifted students.

Minimum Standards:  
3:1a SAUSD adheres to the definition of differentiation described by the California Association for the Gifted, “Adapting the curriculum to meet the unique needs of learners by making modifications in complexity, depth, and pacing” (Meeting the Challenge).  All GATE students receive the same core curriculum provided in the state frameworks, which they are expected to master state standards, with differentiation being applied in the areas of process, content, resource and product.  GATE teachers vary the core curriculum for the students who have already mastered the material by having them pursue in depth particular interests in an area of study.  To document achievement levels of gifted students in relation to the core curriculum standards CST scores are disaggregated for GATE students and analyzed both at district and site levels.  Additionally, elementary teachers complete a GATE Educational Plan (an addendum to the report card) which includes a trimester progress report of student attributes that are key in addressing gifted students’ affective and cognitive growth; differentiated strategies and techniques the teacher applies to instruction; and goals that are set each trimester.  

3:1b   During the district’s inservices for GATE teachers, a large amount of time is spent introducing and using a GATE lesson plan format that integrates state standards, use of what we term “the formula”, assessment/rubrics and specialized strategies such as SDAIE for EL gifted classes. Trainers help teachers in designing lessons and units in all disciplines (for elementary) and specific disciplines (secondary) which stress the balanced and differentiated use of  critical thinking skills, content, resources/skills and appropriate products.   (T/S+C+R/S+P).   During training, special emphasis is also placed on providing a well-rounded comprehensive learning experience in order to avoid over emphasis on one particular area/skill, such as overuse of  grand products, such as dioramas that are not authentic or warranted by the process.  

3:1c  Teachers pre-test/assess students’ previous knowledge of content in order to know what and when to accelerate material in order to avoid redundancy.  SAUSD’s primary GATE training focuses on differentiation of curriculum using Dr. Sandra Kaplan’s methods which includes depth and complexity, and content imperatives.   To facilitate the use of the elements of depth and complexity, teachers use resources which include The Flip Book, Frames,and Systems, (Kaplan and Gould), as well as materials that help teachers use compacting and independent study  from Susan Winebrenner and  Joe Renzulli.  Novelty (or unique and original expressions of student understanding) is attained in the “product” stage of the teaching formula mentioned above in 3:1b, as well as in independent research projects which are incorporated into most GATE class curriculum. Many GATE teachers also utilize learning centers to promote open-ended individualized learning.  

3:1d Contained within certain elements of depth and complexity is a balance of cognitive and affective learning, especially considering “ethics”, “unanswered questions” and “multiple perspectives.”  In addition, SAUSD GATE training includes a session that demonstrates lessons in “scholarliness” (Kaplan) for teachers to use/adapt at all grade levels, promoting a continuum of positive self concept, planning/organizing skills and the role of responsibility and accountability. In this unit, lessons look at various scholars throughout history who are excellent role models of scholarly struggle.   Various units of study at all grade levels include concepts of good citizenship and giving back to the community.
Commendable Standards:

3:1a Teachers are encouraged to pretest content and skills using teacher made tests and publisher pre-tests, as well as examine classwork and homework to observe student mastery of the subjects being taught.   Many elementary teachers compact math and spelling using flexible grouping throughout the year.  A portion of inservice time is spent on introducing Renzulli’s “Compactor” and teachers complete a compacting plan for an individual student in their class.  They are encouraged to put the plan to real practice, and report back results of success and need for clarification.  

3:1b Included in SAUSD’s GATE staff development inservices is a review of the models of teaching (e.g. inductive, deductive, concept attainment, advanced organizer, and group investigation).  Trainers utilize these instructional models in while presenting at the district inservices on depth and complexity (for example, demonstrating the Hilda Tabba method for concept attainment).  Each model is used to develop teachers’ understanding of ascending levels of intellectual development.  These models are also included in the lessons that are provided by Dr. Kaplan in the USC summer GATE Academy which several of our teachers attend each summer.  Several GATE teachers use Socratic Seminar to promote classroom discussions and debates.  Most intermediate and high schools promote the school-wide use of Cornell note-taking which integrates metacognition into study habits.  

3:1c Each staff development session begins with learning theories addressing the gifted child’s need to see the “big picture” and explore personal interests as the foundational purpose for presenting the methods of depth and complexity.  GATE training is grounded in the works of Kaplan, Renzulli,  Tomlinson, et.al,  appropriate learning theories that consider the needs, interests and abilities of gifted students.   As we have moved to using a non-verbal identification instrument (the NNAT), we are increasing our gifted LEP population we also include the researched strategies of Krashen and Terrell in the use of SDAIE (Specially Designed Academic Instruction in English)  Also, many of our elementary students, primarily between grades 2-5, are recently redesignated as Fluent English Proficient.  Therefore, it is extremely important to consider these educational theories, in addition to the iconic methods of Kaplan, when teaching our particular gifted population.
Exemplary Standards:

3:1a  SAUSD utilizes scholarliness, universal themes and development of generalizations, elements of  depth and complexity, content imperatives, models of instruction and independent study  as  developed by Dr. Sandra Kaplan as the foundation of our in-house staff development program.  We are currently in the process of developing a grades 3-12 scope and sequence of differentiation which will be implemented in the 2005-06 school year.  Goals will be to create a clear sequence of grade level themes, instructional strategies, research skills and independent projects.

3:2  The differentiated curriculum for gifted students is supported by appropriate structures and resources.

Minimum Standards: 

3:2a Most elementary classrooms are heterogeneously formed with clusters of GATE students. Teachers who have received various training in teaching gifted students are assigned to these classes.  Differentiated curriculum for gifted students is integrated into the core curriculum throughout the normal school day.  Teachers create differentiated lessons (e.g. depth and complexity and content imperatives) using their classroom texts and core content standards. GATE teachers deliver the same lesson for all students because they believe it is good teaching and allow students to reach understanding of the same concepts in a respectful and meaningful manner.    In the few schools that have self-contained GATE classrooms, the core curriculum is also differentiated throughout the day with an emphasis on acceleration.     At the intermediate and secondary levels where GATE students are primarily clustered in honors and AP classrooms, teachers vary ways to differentiate teaching, including depth and complexity of core content, as well as use of independent projects. 

3:2b In our district workshops, instructors model various appropriate  “instructional models” and strategies while conducting the demonstration lessons.  Integrating various models of teaching and learning into the GATE “lesson plan” is a growing part of our staff development.  Teachers learn how to align appropriate models with content and strategies that best fits the lesson, using State standards and their Teacher’s Guides.    Examples of commonly used models are cooperative learning, group investigation, role playing, inductive/deductive thinking (Hilda Tabba’s “concept attainment”), advanced organizers, enhancing self-esteem (scholarliness), direct and non-direct instruction.

3:2c All SAUSD schools have internet access and teachers incorporate the use of technology into their lessons and assignments.  Additionally, GATE funds are used to supplement GATE designated classrooms with advanced materials such as primary source documents, reference books, educational videos (e.g. A&E Biography and History Channel Documentaries), and software that enhances science lab experiments and art creativity, such as in graphic design.  All teacher requests must be accompanied by a rationale explaining how the acquisition will allow students to practice depth and complexity, inquiry, problem solving and/or acceleration of information and understanding.   These materials are for use by all students in the GATE cluster classroom.
Commendable Standards:  

3:2a When differentiation is offered throughout the school day, this allows for students to do work that is tied to the state frameworks and standards which have a continuity and comprehensiveness imbedded.  In the district’s GATE staff development, teachers spend part of time mapping lessons and units of study that include:  a theme, standards to be mastered, a pre-assessment, and how differentiation will take place in regards to process, content, resources and final product.  

3:2b Within a heterogeneous classroom (as in most of SAUSD’s schools) it is necessary for the teacher to use a variety of flexible grouping patterns in order to deliver the instruction to the various levels of the learners, as well as providing those various learners avenues to process and perform.  As mentioned in 3:2b Minimum, SAUSD K-12 teachers commonly use a variety of teaching and learning models in order to address their students’ skills and pacing levels.    In addition to the traditional “whole group” approach, teachers are encouraged to utilize small and large groups, cross-grade level groups, cooperative learning teams, pair-share, and independent work to differentiate the curriculum and enable students to participate as learners in different roles.  

3:2c  See 3:2c  Minimum
Exemplary Standards:

3:2a  In addition to the differentiation of the core curriculum for clusters of gifted learners within a classroom, teachers also address individual gifted students needs in a variety of ways.  To individualize curriculum, teachers use activities/methods that include:  Interest-a-Lyzer (Renzulli), independent projects, task cards that differentiate process, content and product in a different way for each student, learning centers which have activities geared towards students’ individual interests and abilities, and tiered assignments which stress the same objective for the whole class, but each student achieves understanding and mastery via different pathways.

Section 4:  Social and Emotional Development Districts establish and implement plans to support the social and emotional development of gifted learners to increase responsibility, self-awareness, and other issues of affective development. (EC 52212a1)

4:1 Actions to meet the affective needs of gifted students are ongoing.

Minimum Standards:

4:1a  
· At the beginning of each year, site coordinators provide an overview of gifted characteristics for staff development prior to submitting candidates for placement consideration. 

· Timely articles regarding the affective development of gifted children from journals such as The Communicator (CAG), Gifted Child Quarterly or Parenting for High Potential (NAGC) are distributed to and discussed by site coordinators at monthly meetings.  Coordinators duplicate and distribute these articles to teachers and administrators. 

· The GATE Office has a library of several books on the topic of the social emotional development of gifted students that are available for checkout.  

· SAUSD plans to annually attend or sponsor a workshop on this topic, and continue to develop a working relationship with the Special Education Department regarding twice-exceptional students. In the fall of 2005, Dr. Maureen Neihart will provide a workshop for teachers, administrators, counselors, psychologists, and parents in both general and special education addressing a variety of issues regarding social emotional development including underachievement, twice-exceptional learners and general counseling and classroom strategies. 

· In addition to these workshops, teachers and counselors are encouraged to attend a yearly local conference co-sponsored by Orange County Council for Gifted Students (OCC GATE) and UC Irvine.  This conference always includes a strand of featured speakers on social emotional issues. 

· For SAUSD parents, a series of workshops are planned annually that addresses topics of understanding the social emotional development of gifted students.  Topics in the past included “Brain Research,” “Learning Styles,” and “Underachievement.”  Topics are generated from the AGATE Advisory Committee at the start of each school year.  Parents are also given information about the OCCGATE Conference, the GATE Department provides scholarships and a translator for the parents to attend. 

· Other resources for parents are listed in the GATE Department brochure and website. 

4:1b SAUSD maintains a strong collaboration with Santa Ana College, Cal State Fullerton and UC Irvine.  These entities, along with SAUSD, are partners in two comprehensive grants that focus efforts in promoting college attendance.  The grants ENLACE (Engaging Latino American Communities in Education) and GEAR UP (Gaining Early Awareness and Readiness for Undergraduate Programs) target grades K-12.  Numerous activities and workshops are conducted throughout the district for students and their parents, such as college visitation days and workshops.  Other opportunities and support systems are in place to promote advanced learning opportunities beyond high school:

· AVID programs at several intermediate and all four comprehensive high schools

· Partnership with UCI’s Center for Educational Partnerships which places Talent Search consultants at each high school and offers the PSAT to 8th grade students several times during the year for college planning purposes

· Pre-College Opportunities: Johns Hopkins Center for Talented Youth Program for grades 4-9 (with scholarships) and UCI’s Summer Gifted Students Academy (which also gives several scholarships to our students).

· Annual College Night held at one of the four comprehensive high schools each year to which GATE students are encouraged to attend

· Numerous parent nights in which information about colleges and financial scholarships is given out

· Motivational speakers from the community,  (e.g. judges, lawyers, doctors, teachers, private business owners, artists) many of whom are former students come throughout the year to speak to the students at various campuses


Commendable Standards

4:1a In addition to the various training opportunities for teachers, as well as the monthly social/emotional articles that are distributed to staff members for reading mentioned in 4.1a minimum, teachers also receive training in classroom methods that promote healthy social and emotional behaviors in their students. Lessons like “Scholarliness,” and depth and complexity elements of ethical issues and multiple perspectives, in conjunction with group activities that promote interpersonal skills and problem solving skills are utilized on a daily basis.   Some of SAUSD schools utilize Junior Great Books, which is a discussion based literature program conducted in groups.  Many SAUSD teachers have been trained in using “literature circles” and book clubs that support self-confidence through the discussion of literary characters to which students relate.  GATE funds have been used to build classroom libraries.  A future workshop will include risk-taking strategies (Dr. Maureen Neihart).  In 2005-2006, the GATE Department will also begin distributing articles related to the social emotional development of gifted students that are current and researched-based to counselors and psychologists within the district.

4:1b SAUSD has in place specific procedures for referral of all students, including gifted students, to school psychologists (K-12), and intermediate and high school counselors.  The GATE Department works with Special Education to provide social emotional training for psychologists and counselors.  Staff development plans for future years include a workshop for this target audience in the affective area of the gifted students (Dr. Maureen Neihart, Fall 2005). All counselors and school psychologists have appropriate community referral resources for students and parents when they deem outside referral necessary.
Exemplary Standards

4:1a School psychologists are the primary providers of counseling services within the district.  A staff development day in fall of 2005 will include school nurses, special education personnel, and outreach coordinators.  At both the elementary and secondary levels, site GATE coordinators provide on-going proactive support and guidance for the GATE students at their sites.  They are the first step in the process of an intervention process.  Site coordinators refer to school psychologists and assistant principals or principals on issues that need further intervention.  The school psychologists and administrators have a variety of community resources to which they can refer parents for further assistance.  All such intervention measures or steps taken are documented and kept within the student’s cumulative file. 

4:1b Secondary teachers work with counselors at their sites and elementary teachers work with the school psychologist to prevent failure when they see the beginnings of at-risk behavior of any student, including their gifted students.  One such process in which teachers collaborate with the counselors and psychologists is the SST (Student Study Team) process, in which a team of educators, psychologists, and counselors work with the student and parent in setting a corrective course for students who are at-risk or underachieving.   In the 2005 to 2007 school years, the GATE department will host workshops that will be professional development for both teachers and guidance personnel in identifying at risk indicators and intervention strategies.

4:2 At-risk gifted students are monitored and provided support (e.g. underachievement, symptoms of depression, suicide, substance abuse).

Minimum Standards

4:2a As mentioned in 4:1b, each SAUSD elementary and secondary school has referral procedures in place. SAUSD plans to annually attend or sponsor a workshop on this topic, and continue to develop a working relationship with the Special Education Department regarding twice-exceptional students. Teachers will be included in an evening workshop with Dr. Maureen Neihart in the fall of 2005 when she will speak about recognizing symptoms of at-risk behaviors in gifted and talented students.  There will be additional workshops over the next three years with the goal of in-servicing all teachers, especially those who have daily class contact with them.

4:2b All counselors, psychologists and administrators receive updated training in referral services, as well as appropriate lists of community resources that can provide services for serious social and emotional disorders.  In 2005-2006, the GATE Department will work with a committee of counselors, psychologists and teachers to develop a plan to identify specific at-risk behaviors in gifted students, as well as create a resource list within the district and community.

4:2c At all of SAUSD K-12 schools, SST is a process in which at-risk students are referred for a documented course of action.  It is the policy of the district GATE program to provide continued access to the program until the time that the parent and student deems it best to be removed.  Only a parent can withdraw a student from the program.  In addition, site GATE coordinators monitor situations in which students are experiencing social and emotional problems, and work with all staff members involved to find solutions to best help the student succeed.  If after all measures have been exhausted, and the parent, counselor and administrator agree, the student may be temporarily removed from a GATE class, but not from the program.  Students and parents who choose to remove students who are temporarily experiencing social/emotional problems from a particular class have the option of placement back into a GATE class at a later time, when they feel it is appropriate.  

4:2d In addition to our AGATE parent workshops held throughout the year (at which parents choose the topics and many deal with the affective realm of gifted children), the GATE department also offers resources to parents in the department’s GATE brochures and website.  It is SAUSD’s policy that parents are treated as partners in education, thus, parents who telephone the GATE office with questions or problems receive prompt attention by the program coordinators.   


Commendable Standards

4:2a See 4:2a (Minimum)
Exemplary Standards:

4:2a Many guidance counselors and psychologists have received training in the past in characteristics displayed by gifted students who are at-risk, as well as strategies that can be used to address at-risk behaviors.  They will again be in-serviced in the fall of 2005.  Thus, gifted students who are referred or self-refer receive services that are specific to their needs.  Intervention plans are in place at each K-12 school, primarily in the form of the SST process, but not excluding other alternative interventions, which may include Independent Studies.    All documentation is kept within the student’s cumulative and GATE folders.

Section 5:  Professional Development Districts provide professional development opportunities related to gifted education to administrators, teachers, and staff to support and improve educational opportunities for gifted students.  (EC 52212a1)

5.1 The district provides professional development opportunities related to gifted learners on a regular basis.

Minimum Standards:

5:1a The focus for each year’s professional development opportunities is determined through a needs assessment conducted by the district’s GATE Coordinators that reflects the standards for GATE programs and opinions expressed by teachers and administrators through a site survey.  The results are reflected in their School Site GATE Plan submitted to the GATE Coordinators annually.  The following areas are determined to be of paramount importance to the continued success of the program:

· Training teachers/counselors/administrators to recognize the characteristics and social emotional needs of gifted and talented students with special emphasis on the economically disadvantaged and students from varying linguistic and cultural backgrounds  

· Special training for school principals and specially designed in-services with well-known GATE consultants

· Utilizing staff development to offer workshops and peer training focusing on effective techniques for differentiation and teaching critical thinking skills to GATE students clustered in a general education classroom

· Continued opportunities for staff to attend conferences and workshops, particularly the annual OCC GATE and CAG Conferences

· Continued special focus on intensive K-12 staff development with Dr. Sandra Kaplan through the USC Summer Teacher Institute and Demonstration School and for Models of Instruction for teachers of grades 2-5 (beginning in July 2005)  to broaden the sphere of training in differentiated instruction to more staff members and additional schools, including the opportunity to visit local classrooms to observe differentiated lessons

· Monthly meetings with school site GATE coordinators to establish standards of quality GATE programs and to coordinate self-review activities involving staff, students and parents
5:1b Evaluations are completed by staff development participants to determine the effectiveness of the training and to determine future needs.  The results of the evaluations and assigned tasks are used to plan future professional development experiences.  Participants are encouraged to remain in contact with the district trainers who will continue to assist them with implementing their new knowledge.  Classroom visitations are made by the district coordinators to observe and assist with the implementation of ideas, information, and practices after professional development.

5:1c SAUSD strives to select individuals who demonstrate knowledge and understanding of the field of gifted education to conduct staff development for teachers of gifted learners, administrators, counselors, and psychologists.  Recommendations are sought from CAG and from members of OCC GATE.  Professional GATE consultants who have provided staff development for SAUSD are Dr. Sandra Kaplan on curriculum, Dr. Maureen Neihart on social emotional needs, and Dr. Paul Slocumb on identifying students from adversity.  District GATE teachers who provide in-district staff development have attended state and local conferences, district staff development, and GATE Summer Institutes studying under Dr. Sandra Kaplan. SAUSD GATE coordinators continue to develop the expertise of teachers and include those who have demonstrated exemplary teaching and implementation of their new knowledge and teaching techniques and strategies into our cadre of district trainers. Many of these teachers now conduct training for Dr. Kaplan at the USC Summer Teacher Training Institute or the CAG Summer Institute in Santa Barbara.  One teacher has been selected to work with Dr. Kaplan conducting staff development for the new Parallel Curriculum Model.  


Commendable Standards

5:1a Realizing that professional knowledge and skills in GATE education will positively affect gifted students, SAUSD encourages teachers to focus on gifted education as one of the areas of professional growth hours for credential renewal. SAUSD requires teachers to complete three days of closely monitored and documented professional development.  GATE staff development is included in these three days.  Professional growth hours also satisfy requirements for credential renewal.  Professional growth counselors are mindful of advising teachers to participate in GATE staff development provided by the district and outside of the district.  Information is distributed to principals and teachers through bulletins, flyers, and personal memos from the GATE coordinators.  Information is also available on the GATE website.  

5:1b See 5:1a Minimum for suggested ways the GATE Department attempts to develop competencies in teachers of gifted students.  At the beginning of the school year, school sites must complete a GATE Teacher Qualification Form indicating background qualifications a teacher possesses to teach GATE students.  The teacher must address criteria such as: attendance at GATE Institutes, GATE Certification, number of years teaching GATE, attendance at GATE conferences, district GATE training. A district-wide tiered staff development plan, which includes a process to qualify teachers to teach gifted students, is in place.


Exemplary Standards

5:1a Recognizing the need for different levels of professional development, the District GATE Department has a district approved written plan of professional development to accommodate different levels of teacher competencies and a timeline for its delivery.  For the past 4 years a cadre of district teachers trained by Dr. Sandra Kaplan in differentiation using depth and complexity have conducted staff development for GATE teachers. Two groups of teachers may attend Level I (novice), which is offered once in the fall and once in the spring for three-days each time. The Level 1 staff development includes Dr. Sandra Kaplan’s: scholarliness, elements of depth and complexity, frames, Hilda Tabba strategies for developing themes and generalizations, task cards, a demonstration classroom observation, models of teaching, a formula for differentiating lessons and advanced depth and complexity (coupling, intersections, etc.) A Level II three-day staff development is offered for teachers who are experienced or advanced in differentiation strategies.  This staff development includes: content imperatives, Think Like a Disciplinarian, learning centers, and independent research.  Additional staff development is offered after school upon request by school sites.  Options for this staff development are: characteristics, curriculum compacting, content specific application of depth and complexity, or content imperatives.



5.2 District personnel with direct decision-making and/or instructional responsibilities for gifted students are provided

Minimum Standards:

5:2a As mentioned in 5:1a Minimum the focus for each year’s professional development opportunities is determined through a needs assessment conducted by the district’s GATE Coordinators upon the annual submission of the School Site GATE Plan. The district has provided in-district inservices for GATE teachers over the past four years as stated throughout Section 3 of this plan (See 3:1b-d Minimum, 3:1b&e Commendable and 5:1a Exemplary). The training primarily focuses on differentiation of curriculum using Dr. Sandra Kaplan’s methods. Information about GATE Teacher Certificate programs offered by CAG, UCI, and CSU Fullerton is distributed at each meeting.  The district budget allocates money for teacher training, consultants, and books and materials to support training and implementation. 

5:2b SAUSD currently has two designated GATE Coordinators who serve the K-5 and 6-12 student populations.  They work extensively with Dr. Sandra Kaplan in planning and implementing staff development for the GATE teachers in the district.  They have attended the USC Javits Institute from which they formed a cadre of trainers that they work with in planning district staff development.  They have completed and are eligible to teach for the UC Irvine GATE Certificate program.  Both hold positions and serve on Gifted Education Association Boards and attend workshops and conferences at local and national levels.  

5:2c On-going opportunities for professional development are provided to administrators, site principals, counselors and psychologists to gain knowledge and skills that pertain to their roles and responsibilities in the GATE program.  Dr. Sandra Kaplan presented a workshop on “Differentiation, What to Look for in the Classroom” for administrators. Dr. Maureen Neihart presented a two-day workshop on the social and emotional needs of gifted students for school psychologists, counselors, nurses, teachers, and instructional assistants.  Each day provided information specific to the roles and responsibilities of the audience in attendance. 

5:2d It is important for teachers, administrators, counselors, and support staff to share information from their various perspectives and gain a broader view of the program and the participating students.  Administrators and counselors are invited to attend all conferences.  Several assistant principals have attended trainings and conferences in the past year.  One principal attended the USC Institute with her teachers.  In Fall 2005, the GATE Department will work with Special Education in inviting counselors and psychologists to the OCC GATE Conference and will continue to encourage all support entities to attend staff development opportunities related to giftedness.
Commendable Standards

5:2a Teacher coaching models offer powerful support for improved instructional delivery in the classroom.  SAUSD offers ongoing opportunities for teacher-to-teacher coaching and timely feedback.  As mentioned in 5:1c Minimum and 5:1a Exemplary a cadre of district GATE teachers who have studied under Dr. Sandra Kaplan provide staff development for GATE teachers in our district through a “trainer of trainers” model.  At the end of each staff development training teachers complete an assessment, which asks them what they learned and what they need to know more about.  Through this needs assessment follow-up support is determined and procedures for support are put into place.  There are follow-up opportunities for teachers who are being trained to correspond via email, phone, or personal site visitations to receive ongoing coaching and support. Teachers are encouraged to visit classrooms of the members of the district training team during their off cycle time or exemplary teachers at their site who are applying differentiated teaching strategies and techniques.  SAUSD GATE classrooms are often visited by other school districts.
Exemplary Standards

5:2a Although we recognize the importance of the knowledge and skills developed by certificate programs in gifted education it is not possible for our district to require that all teachers who teach gifted students be certified through formal or informal certificate programs. Because we offer a cluster model and have a vast number of teachers who teach GATE, training teachers is an ongoing process.  We offer in-district staff development opportunities, USC Summer Teacher Training Institute, USC Models of Instruction Institute and CAG and OCC GATE Conferences.

5:2b Both coordinators in our district demonstrate experience and knowledge in the field and are effective and efficient in carrying out related duties.  Recognized expertise as described in the job description is a prerequisite for appointment as a program coordinator for gifted students.  The K-5 GATE Coordinator served as an elementary classroom teacher for 10 years, during which time she was assigned the GATE cluster for the grade level she was teaching and served as the GATE Coordinator for the school site.  During that time she attended several workshops in gifted education, CAG conferences, and a one-week Javits Institute. She was a mentor teacher, wrote social science curriculum, and coordinated district staff development in science.  The secondary (6-12) coordinator served as a high school English GATE/Honors teacher for 17 years.  During that time she served as department chairperson, mentor teacher, and wrote curriculum for GATE/Honors Language Arts Classes.  In addition, she attended various workshops and conferences that focused on gifted education.  Each coordinator continues her professional development and is active in the field of gifted education (see 5:2b Minimum).

5:2c  See 5.2a Commendable
5:2d SAUSD’s GATE Department uses several avenues to seek recommendations for recognized experts in the field of gifted education to bring to our district.  These recommendations come through our working relationship with Dr. Sandra Kaplan, through our participation in and networking with OCC GATE and CAG members, and by reading journal articles and periodicals.

Section 6  Parent & Community Involvement  District provide procedures to ensure consistent participation of parents and community members in the planning and evaluation of programs for gifted students.  (EC 52205 2f)

6:1  Open communication with parents and the community is maintained.

Minimum Standards:

6:1a Parents are given information regarding placement criteria and program options primarily through the SAUSD GATE brochure which is distributed to schools each fall.  The brochure is printed in both Spanish and English.  It is also posted on the department’s website.  General placement information is also outlined in the parent permission letter (in Spanish and English) that all second grade students’ parents, as well as parents of students in grades 3-8 who are tested upon referral sign prior to testing.  At the sites, GATE liaisons hold parent meetings at which placement criteria and program options are discussed for parents interested in having their students tested

6:1b The District GATE plan is on file in the district office, as well as at each school site. Sites align their site GATE plans with the District’s plan and is encouraged to share the plan at a school site council meeting.  Any parent requesting a copy is given one.  The GATE plan is also reviewed each year by the AGATE parent advisory committee for feedback and necessary changes.

6:1c As previously mentioned in Section 1.0, SAUSD GATE program has a general parent association, Association for Gifted and Talented Education (AGATE) which is comprised of a general membership (all parents of GATE students are considered members), and an AGATE Advisory Committee.  The Advisory Committee has opportunity to give input as to the planning and evaluation of the GATE program during a yearly meeting at the end of each year set aside specifically for evaluating the GATE program.  Representatives from schools at the different levels give feedback about their students’ programs and this information is seriously taken into consideration to improve the program.  Also, in the spring of each year, exiting 5th, 8th and 12th  grade students are given a scantronable evaluation of their GATE experience.  The parents of these students also are given a survey in their home language.  Results are tabulated and reviewed with site coordinators and principals.  As the AGATE committee suggested, we will be moving this to the beginning of the year in order to take action on areas of concern, as indicated by the surveys.  Many parent AGATE members are also members of their children’s school site councils and the District Advisory Committee.  District office GATE coordinators often take calls from parents who have feedback about programs, as well as talk to parents at various functions throughout the year.
Commendable Standards

6:1a There is a parent meeting held at different intervals throughout the year after the identification process is completed.  At this meeting, program design and options, as well as explanations of differentiation are provided. (All parent meetings are in Spanish and English). An overview of the State GATE standards is presented, as well. In addition to the orientation meetings held throughout the year, the GATE Department brings in a guest speaker to talk to parents about characteristics of gifted students and related topics that will help them understand how their children learn and strategies to help them.  Also, one parent meeting each year focuses on what a differentiated lesson looks like, and parents have the opportunity to become participants in such a lesson at a various grade levels in order to understand “differentiation” for gifted students. All parent workshops/meetings begin with program news and updates.   At the sites, liaisons are encouraged to hold a GATE strand tied to Back to School or Open House, or hold a special GATE night in which parents can speak with their students’ teachers.  

6:1b Schools display the work of their GATE students at their campuses in a variety of ways.  Some schools have a GATE showcase in conjunction with Back to School Night or Open House.  Other schools held a separate GATE night in which student work is displayed. Both elementary and secondary schools have various venues of performances that parents are invited to watch, such as classroom and high school plays.   In addition, student work in competitions is displayed in a variety of venues: the district science fair entries are judged in an intermediate school’s gym and left for display for parents, community and teachers to view for a day and evening. Academic Pentathlon and Decathlon students are recognized each year at a SAUSD Board of Education meeting.  Art students’ works are displayed in the district’s boardroom, along the district office walls, as well as in art exhibits throughout Orange County.  Musically gifted students have the opportunity to participate in public competitions such at Art Song (vocal soloists), Honors Band and Orchestra & Choir Festivals and the Solo and Ensemble festival in May.  SAUSD is very proud of their students’ accomplishments and is always seeking ways to spotlight and recognize the achievements of all of its students, including those in the GATE program.
Exemplary Standards

6:1a Members of the AGATE Advisory Committee, representing elementary, middle and high schools, as well as two site coordinators (12 members in all), formed a subcommittee to participate in the development of this application. They met three different times.  They were given a draft (in Spanish and English) of the plan and made recommendations for changes in the program, particularly in the area of parent communication from the site level. 

6:1b&c Our parents’ participation on the campuses is integral to the success of the programs.  They volunteer in elementary classrooms, as well as on special projects at the middle and high school levels.  For example, at the intermediate school with the largest GATE population, parents work with teachers to produce a Renaissance festival complete with competitions, food and projects from the time period.  Community members are also seen actively within the classrooms.  Most elementary and middle school campuses have a “Career Day” in which community members talk to students about their jobs and college.  Two high schools have a senior exit portfolio interview on two mornings in which seniors have to participate in an exit interview in front of a panel of three community members.  Our local community college (Rancho Santiago College) offers information to seniors about their Honors Program and University of California, Irvine provides several full paid scholarships to their renowned GATE Summer Academy for our students.  



6:2  An active GATE advisory committee with parent involvement is supported by the district.  

Minimum Standards:

6:2a SAUSD’s GATE program has a parent component/group called AGATE (Association for Gifted and Talented Education.)  Every parent of a GATE student in the district is a member.  As mentioned earlier in 6.1a minimum, there is a smaller Advisory Committee, with members from the general membership.  They meet three times a year and work with the district office coordinators on tasks such as planning the topics for general meetings for the GATE parents (at least three a year), and evaluating the program and giving input to the GATE plan.  Many of the Advisory Members are also on their students’ school site councils. Translation is made available for Spanish speaking committee members.

6:2b The district GATE coordinators collaborate with the GATE advisory committee to provide parent education opportunities related to gifted education.  During the first AGATE Advisory Committee meeting, planning the workshops for the general AGATE membership is discussed.  Parents recommend topics (such as differentiation, underachieving students, learning styles or summer activities) and the district coordinators find and fund speakers for these general meetings that are planned three times a year.  Additionally, the district provides scholarships to parents to attend the local Orange County GATE conference each year.  

6:2c Every effort to insure that representation of GATE parents on the GATE Advisory Committee reflects the demographics of the student population.  As a result, the committee members represent the diversity of our district and the student GATE population. 
Commendable Standards

6:2a A parent member of the GATE Advisory Committee has cosigned the district application (see cover page).

6:2b See 6:2a  Minimum

6:2c At each general AGATE Meeting coordinators refer to research when introducing the evening’s topic, and at each Advisory Committee meeting the district GATE coordinators share GATE journal/magazine articles that cover the most recent research and literature in gifted education.  The district translator provides written translation of every handout, and translation is provided during the discussion of the articles.  Our GATE website also provides links to resources such as CAG and NAGC websites where parents can find further information regarding gifted education.  Our office has a library of books and parents are encouraged to visit our office and check out the books and magazines (e.g., CAG’s The Communicator or Gifted Child Today.)

6:2d  See 6:2b Minimum

6:2e The district coordinator solicits community support in a variety of ways.  Scholarships for UCI Summer Gifted Academy from UCI and private donors are pursued, as well as grant money for the program.  This past spring, the GATE program coordinators wrote a Federal Javits Gifted Education Grant to help support teacher training.  The Advisory Committee gave input towards the grant’s goals.  Some schools’ PTA/PTO’s provide funds for activities in which GATE students are active, such as Academic Pentathlon Competitions, field trips or special programs.  South Coast Repertory Theater contributes hundreds of free tickets each year for their children’s productions to our students.  


Exemplary Standards

6:2a All written materials (agendas, articles and handouts) distributed at our parent meetings are translated into Spanish.  Also, a Spanish speaking translator is present al all meetings and workshops.  Transportation is provided when a parent is in need of it to come to an Advisory Committee meeting.  Childcare is also provided at the AGATE general parent meetings.  

The district GATE coordinators work cooperatively with the Special Education coordinator and specialists in identifying twice-exceptional students and their parents have served on the Advisory Committee in the past and are welcomed to attend these meetings.



Section 7:  Program Assessment  Districts establish formal and informal evaluation methods and instruments that assess the gifted program and the performance of gifted students (which meets or exceeds state content standards).  Results of data collected, including state standardized tests, are used to study the value and impact of the services provided and to improve gifted programs and gifted student performance.  (EC 52212a1)

7:1  The district provides ongoing student and GATE program assessment that is consistent with the program’s philosophy, goals, and standards.

Minimum Standards:

7:1a, b & c  Program components align with the State Recommended Standards and are outlined in the District State GATE Plan.  Sites have individual plans that align with the District plan.  Our Program Assessment process is structured to measure the goals and standards outlined in both the district and site plans and are conducted on a yearly basis using various valid measures listed below:

· Student exit surveys in 5th, 8th and 12th grade*

· Parent surveys (in various languages) for the same grades listed above*

· Teacher surveys* 

· Coordinator Site Visit Evaluation (every three years in conjunction w/CCR)*

(*All of the above were goals from our last State application that we have since put into place.  As a result of these additions to our evaluation process, site coordinators have received training in analyzing disaggregated GATE data.  They now use this data to determine program effectiveness and need for changes, such as holding more parent meetings at the site level.)
The district coordinator shares the information with the Assistant Superintendents of Elementary and Secondary C&I.  They also share the information with the site coordinators.  Site coordinators are expected to share the results of their site surveys and evaluations with principals and parents.    Formal site visitations to evaluate their GATE programs end with a debriefing with the site GATE coordinator and the principal.   At the District level, a formal program evaluation is conducted every three years along with the CCR process.  All information gathered in the process is used to improve the program both at the District and site levels. 

Results of our most recent Program Assessment:  from the results of parents surveys and feedback from the GATE Parent Advisory Committee indicate that more efforts are needed in the area of school-to-home communication.  Parents would like to see more meetings at their school sites regarding GATE issues.  One possible idea for a GATE meeting as requested by a 5th grade parent is to provide information to 5th grade parents regarding the transition between elementary and intermediate school.  We are piloting a workshop for this purpose.  Results from the student survey indicate that the students feel challenged in their core academic subjects and have access challenging enrichment activities. However, some sites’ results indicated that the students didn’t know who the GATE coordinator was or who to go to for academic guidance.  Teacher surveys indicated that they would like more time to be able to sit with one another to design differentiated lessons.  Principals have indicated that they would like assistance in knowing what to look for in a GATE classroom.  Future goals of our program evaluation are to create a list of teacher competencies and a principals’ GATE classroom observation form.  As a result from teacher surveys, we will incorporate special workshops into our staff development which will allow teachers to create differentiated lessons and rubrics with other grade level teachers.  Also, we would like to explore the idea of having neighboring districts (that belong to OCCGATE) conduct reciprocal GATE program visits based on a CCR model every three years to have an outside observations and feedback in our continual goal of improving our program

In designing the program evaluation component, the GATE Department utilized information from an inservice held by the local GATE county schools network, OCCGATE, that featured Dr. Carolyn Callahan (University of Virginia), a noted expert in the field of gifted education and program evaluation.  In addition, state CCR self-study criteria are considered.  The GATE Department has a strong working relationship and resource in the District’s Research and Evaluation Department that provides scantronable surveys. 

In assessing of GATE student performance, multiple, traditional and nontraditional strategies are used:

· Disaggregated CAT6 and CST scores: individual, school and district compared to other districts’ GATE scores

· CELDT scores and redesignation trends for our GATE EL students

· Elementary GATE Education Plan (Individualized Report Card Addendum)

· Secondary GATE Pupil Progress Report and Intervention Plan (for each student)

· District Writing Proficiency test results 

· CAHSEE results

· Advanced Placement Test Results

· PSAT and SAT Results

· Grade level content area benchmark test results (to be implemented in 2005)

Results of assessment of student performance data indicate our students are performing below the level of gifted students throughout California on CAT6 and CST’s.  This trend is more prevalent in the lower grades and tends to diminish as the students progress towards high school.  This trend is direct relation to the progress of our English Learners as they continue to learn speaking, reading, and writing skills in English as they grow older.  We will continue our staff development focus on using depth and complexity in conjunction with SDAIE strategies and relating directly to the core texts used in the classroom.  Additionally, we have implemented individualized GATE student progress reports at both the elementary and secondary levels. These reports allow for individualized plans of intervention for students performing below “Proficient” status. Our focus will also continue on research-based literacy strategies throughout elementary, middle, and high school.  Our CAHSEE results indicate that 98% of our GATE students passed it on their first try.  Advanced Placement results indicate that though our students struggle with rigorous content in a testing situation, test scores are on the rise, in looking at a three-year trend. 

The GATE Department continues to work closely with the Research and Evaluation Department to identify appropriate data for use in monitoring student achievement and program implementation. 

(*One of the goals from our last State application that we have since put into place is to better use of disaggregated data to monitor underachievement, especially in the CST’s.  As a result of this addition to our evaluation process, site coordinators have received training in analyzing disaggregated GATE data.  They now use this data to monitor student achievement and recognize gaps.  They now use the elementary report card addendum (elementary level) and pupil progress report (secondary level) in a proactive way, outlining courses of intervention and goals for underperforming GATE students at their sites.)
Commendable Standards

7:1a The GATE Program Coordinators, along with the Superintendents of Curriculum and Instruction and the Director of Research and Evaluation all have expertise in program and student assessment.  

7:1b As with all students, GATE students are expected to meet and exceed proficient status on the California Standards Test, measuring mastery in the various academic contents.  GATE performance expectations in the elementary level are outlined and evaluated in the GATE Report Card Addendum.  Areas of content (depth and complexity) and skill mastery are addressed, along with setting improvement goals for each trimester.  At the secondary level, in addition to meeting or exceeding proficient levels of mastery on CST’s, GATE students’ performance expectations are outlined in Honors Course/AP course syllabi.  Secondary GATE students’ performance is evaluated and monitored on the newly developed Secondary GATE Student Progress Report which is reviewed in September, rather than at the end of the year, to ascertain success in meeting levels of expected performance.  

7:1c Criteria for levels of performance is aligned with identification criteria, in regards to standardized test scores, District writing assessment scores, and grades. The criteria are set at a level that reflects “advanced achievement”.  Within the classroom, GATE teachers use assignment rubrics and clearly outlined expectations in assessing student work. 

7:1d During the collection of data, the program coordinators, teachers, administrators, parents and all those involved in the assessment of both program and student performance utilize strategies that are modeled in classroom instruction.  For example, inquiry – asking guiding questions about what does the data mean in terms of direction for staff development and student intervention; collaboration in reviewing data and brainstorming ideas for program improvement; reflection is used in writing state application and yearly plans.  

7:1e The results of program assessment are shared with all members of the GATE community, including administrators, teachers, parents and the Board of Education.  The GATE Department conducts Board presentations, when requested.  

7:1f The District provides resources to conduct program assessment through their support and collaboration between departments, particularly Research and Evaluations whose staff is extremely helpful and resourceful in providing data information and identification testing results.


Exemplary Standards

7:a  See 7:1b&c Commendable.  In addition, a future goal for the 2005-2006 school year include creating a grade level scope and sequence for differentiating content.  In this project, we will also include criteria and rubrics for assessing student performance and for teacher use in lesson design.

7:b  see 7:1a Minimum  In the program assessment that is conducted at each site and at the district level each year, both strengths and areas of improvement are discussed.  Site coordinators address areas that need improvement with their administrators and teachers, and are required to include a plan of action in their GATE Site Plan each year.  

7:1c See 7:1f Commendable SAUSD is highly committed to improving services to its students.  Allocation of time, financial support and personnel to conduct yearly formative and summative program assessment for all programs, including GATE is an integral part to its mission of providing exemplary programs to serve its students.  



Section 8:  Budgets  District budgets for gifted programs support and provides for all the components of the district’s GATE program and meets the related standards.  (EC 52209, 52212a1,2,3)

8:1  The district GATE budget is directly related to the GATE program objectives with appropriate allocations.

Minimum Standards:

8:1a 100% of SAUSD GATE funds are used exclusively for the GATE program in the areas of professional development, direct student services, district level coordination and GATE student identification process.  For example: in the area of staff development, funds are used for substitutes for release days for teachers to attend staff development days (in house and area/out of area conferences), trainer planning, and consultants for teachers and parent-nights.  In the area of direct services, funds are used to purchase requested classroom materials for GATE cluster classrooms, GATE field trips, as well as support of adjunct programs such as Pentathlon and Advanced Placement institutes and stipends for site GATE liaisons.  At the district level, GATE funds fund two full time coordinators (one elementary and one secondary), as well as a full time clerical support person and a part time data entry clerk to help with the heavy testing season.   Little funds are used to replace office equipment such as computers and printers.  Supplies are also purchased.  Expenditures for the GATE identification process include stipends for teachers who conduct second grade testing off-cycle (or subs for teachers who are on-cycle), as well as subs for teachers who serve on the monthly placement committees.  Funds are also used for buying testing materials (booklets and scantrons), as well as for scoring and score reporting of the tests.  

8:1b The GATE office has policy and procedure for the use of GATE funds.  Schools can request special purchases/ consultants/field trips, but they must submit a rational along with the requisition to the GATE office to evaluate whether or not the funds are being used for services above and beyond the core program. Resources and books, software, consultants and educational fieldtrips that supplement a differentiated GATE curriculum are examples of typical school requested expenditures. Funds are not used for core textbooks or materials.

8:1c SAUSD employs two full time GATE coordinators at the district level; one for K-5 and one for 6-12.  Responsibilities include implementation of the GATE State Standards and the District GATE Program.  Their main duties include testing and identification, teacher training, school visits and parent support and program evaluation.  In addition to the district level coordinators, there is a coordinator at each school site who receives a stipend based upon the number of GATE students being serve at his/her school. Responsibilities include attending district meetings, referral and testing, conducting staff inservices and holding parent meetings.

8:1d The district coordinators work with the District’s assigned budget technician in calculating projected expenditures and monitoring the budget each month.  Any carryover at the time of the application submission is used by the end of the fiscal year primarily on salaries, stipends and covering encumbrances.

8:1e The district charges the allowed amount set by the State for indirect costs and the program plan is budgeted prior to adding the indirect cost to the budget.
Commendable Standards

8:1a GATE money funds one elementary coordinator and a secondary coordinator at 100%.   Since the district is the fifth largest in the State with over 60,000 students -- 65th largest in the nation -- and the GATE program serves over 3,400 students, it is necessary and appropriate for two individuals to coordinate the total scope and sequence of the program. The duties of both coordinators include implementing all components of the program plan: creating and sustaining a philosophy, goals and objectives; designing a program that flows between elementary and secondary; developing differentiated curriculum, instructional models and strategies, training staff in both affective and cognitive needs of gifted students; providing avenues of professional development; working with parents to ensure their participation in and information about the program; assessing data for program evaluation and subsequent changes that are needed; and managing the District GATE budget.
Exemplary Standards

8:1a The GATE program has worked in collaboration with the Bilingual Department in forming identification measures for limited English speaking students. They also committed funds in the initial costs for developing in-house test processing and reporting when switching over to using the Naglieri Non-Verbal Ability Instrument.  Also, the GATE Department has worked with Special Education in providing training in meeting the social and emotional needs of gifted students to the district psychologists.  Over the next two years, the GATE Department’s goal is to continue it’s relationship with Bilingual Education, creating training for teachers in identifying and serving LEP gifted students, as well as continued collaboration with the Special Education Department in providing social and emotional training for the psychologists and specialists of that department.  The GATE Department also works with other areas of curriculum to ensure that the program is integrated into the curriculum as a whole.  
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